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Keynote from TCE
Leadership

INTENT, NOT JUST INFRASTRUCTURE

"There are three teachers of children: adults, other
children, and their physical environment.”

— Loris Malaguzzi

Loris Malaguzzi was the founding force behind the

Reggio Emilia approach—an early childhood
philosophy that emerged in northern Italy after World
War Il. Parents and educators in the town of Reggio
Emilia built schools from scratch in the rubble,
determined to raise children capable of thinking for
themselves. Central to this philosophy is the idea that
the physical environment teaches. Not
metaphorically, literally. The arrangement of furniture,
the materials available for exploration, and children’s

previous work: all of it is designed to provoke curiosity.

Loris Malaguzzi certainly wasn't thinking about
technology or interactive panels when he called the
environment the "third teacher." An interactive flat
panel doesn't teach this way. Children don't stumble
upon it and explore. It is not a physical landscape. Yet
there's something we can borrow from Loris Malaguzzi:

his insistence on intentionality.

The question isn't whether we use digital tools, but

whether we bring the same intentionality to them. Are
we leveraging these digital tools to invite genuine
inquiry, or are they just present? Edtech promises
deeper student engagement and immersion. But that
promise depends entirely on intentionality, not

presence.

More than 50 per cent of schools in the country now
have computers and internet. However, a locked
computer lab visited perhaps once a month does little
to enhance teaching and learning. If edtech stops at
procurement, training happens once, focused on
buttons and menus, and teachers are left with
equipment they don’t want to use. This is the opposite
of Loris Malaguzzi's vision. He saw teachers as
researchers and professionals engaged in ongoing

inquiry.

Ms. Mumtaz Guijral
Chief — Learning and Communication Design

Edtech research is consistent and makes intuitive
sense: technology integration works when teachers
receive ongoing support, when they're involved in
selecting tools, when they understand not just how to
use something, but why it might help their specific
students. Here's where the "third teacher” idea
becomes genuinely useful. What if we asked teachers
to think of their classroom's digital resources the way
a Reggio educator thinks about the physical
environment? Not "what does this device do?" but
"what experience am | designing for my students?”
This reframing matters. An operator follows
instructions. A curator makes choices. When teachers
see themselves as curators of their students’
experiences with technology—deciding when screens
enhance learning and when they distract, which
content serves their context, and which doesn't—they
develop the ownership that makes integration stick.

We urge our educators to evaluate edtech solutions
differently. Ask not just Does it work? But What does it

invite?

Do the platform and resources invite collaboration or
isolation? Do they reward curiosity or compliance? Do
they give teachers flexibility or lock them into scripts?
Do they make the classroom feel like a space of
possibility or a delivery mechanism?

These are aspirational questions, and they're also our
design questions at Tata Classkdge. They are the
questions we use to guide our thinking when we
create resources and propose support interventions.
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Leadership in Action

School Leadership for Inclusive Education: Building Inclusive Futures
in Indian Classrooms

In the diverse landscape of Indian education, “inclusion” is often mistakenly viewed as merely enrolling diverse
learners in schools. However, true inclusive education, as envisioned by the National Education Policy (NEP) 2020, goes
far beyond this. It encompasses a systemic reform to support all learners, regardless of disability, caste, gender, or
socio-economic background, ensuring that “no child is left behind” (Sangeetha, 2025). Despite progressive
government policies, research indicates that inclusion in many government and private schools remains tokenistic.
Children with Special Needs (CWSN) are often physically present but academically and socially excluded due to a
lack of barrier-free infrastructure and rigid pedagogical methods (Singh & Chauhan, 2021). Barriers such as limited
teacher training, inadequate support systems, rigid assessment practices, and attitudinal resistance continue to
hinder effective inclusion. For Indian school leaders, the challenge lies in bridging the gap between these high-level
policy ideals and the ground realities of the classroom.

This is where the school leaders/principals play a defining role. School leaders must try to adopt an asset-based
approach that recognizes and values the cultural, social, and learning strengths of every child (Gale et al., 2022). To
translate policy intent into meaningful classroom practice, leadership must extend beyond administrative oversight
toward instructional leadership. The following four research-backed strategies outline how school leaders can make
this shift a reality within the Indian school context.
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Educators’ Pulse
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Pathshala Pioneers: A Case Study
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